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Abstract   
 

We analyze educational mobility at the third generation for a population of PhDs in the humanities and social 

sciences and, particularly, in Education at both an Argentine university and a French provincial university. 

Our theoretical framework fits within the context of interactionist theories versus reproductivist theories 

(hyperfunctionalism), on the one hand, and within the issue of the University of the elite versus the University of 

the masses in both developed and developing contexts and their relation to the “plafond” effect, on the other. Our 

hypothesis is that diploma saturation at the doctoral level in countries that were once the birthplace of this 

academic degree results in decreasing processes of intergenerational educational mobility.The methodology used 

was quantitative-descriptive and explicative and qualitative. We carried out a comparative study of the mobility 

observed in both an important Argentine province and an important French province. Our findings show that said 

mobility remains in force, with all of the implications that this has at the social and professional level. 
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1. Introduction 
 

This research on Mobility is longstanding (spanning from 1980 to the present day). Within this framework, the 

study of PhDs fits within the Program of Incentives for Professors-Researchers (2013-2015) and is part of a line 

of research implemented by Aparicio since 1995 (National Council of Scientific Research CONICET). Its main 

focus is the issue of Quality of education/instruction, whose criteria include efficacy (pedagogical), efficiency 

(economic), effectiveness and pertinence or response to contextual needs. Our studies respond to this last 

criterion. 
 

Nevertheless, in this paper we wish to analyze an additional aspect which, from our perspective, concerns the 

University from a socio-cultural point of view, touching on the processes of self-selection and institutional 

selection as well as on university policies and the democratization of teaching. It deals with the University of the 

Masses versus the university of elites, an issue which has sparked and continues to spark, important debates. 

Opting for one model or another according to country and politics is associated with the possibilities for personal, 

institutional and national achievement and with Identity, if one takes into account that education is the main 

“tool” for development, even more so in this “era of knowledge” (Silva & Aparicio, 2015d). The issue is also 

related to psychosocial factors/dimensions such as prejudices, stereotypes, intercultural openings, and 

discrimination/acceptance of the other, of difference, and of diversity, among other factors. 
 

It is essential to point out that this issue has captured Aparicio‟s interest since the 1980s when she translated into 

Spanish L’inégalité des chances. La mobilité sociale dans les sociétés industrielles (1973), work by the eminent 

sociologist R. Boudon, published by Laia (Barcelona, 1983); a work which would mark the last decades (see also 

Boudon, 2001). 
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Within our framework, Cultural Mobility is considered to be a factor in social and professional achievement, a 

consideration which appeared in the 1960s, especially in the US, and which are very related to Aspirations or n-

Ach (here we refer back to the founding fathers: Keller & Zavalloni, 1964; Sauvy & Girard, 1965; Krauss, 1964; 

Chinoy, 1952; Duncan, 1965; Elder, 1965; Mir, 1972; Levy-Leboyer, 1971; Jencks & Brown, 1975; Beneton, 

1975; Thuillier, 1977).   
 

The issue has been addressed in two instances over the years. 
 

In the first instance –coinciding with the start of Aparicio‟s research at CONICET and working within the fields 

of sociology-politics-economics– Intergenerational Mobility was addressed with university graduates with the 

objective of observing the role of Education in the process of national and personal growth (Solari, Campiglio & 

Prates, 1967; Germani, 1955; Germani, 1963; Germani, 1966; Germani, 1972; Aparicio, 1981; 1984ª, 1984 b, 

1984 c, 1985, 1987, 1988, 1990ª, 1990 b, 1992, 1992/93; 1993, Rajneri, 1990). 
 

We worked with 1,152 family groups, with the help of collaboration from INDEC
1
. This allowed us access to a 

representative sampling from the Greater Mendoza area. We carried out a descriptive-percentage analysis which 

showed the advances in sociocultural and economic variables as well as their impact on psychosocial factors
1
. 

Additionally, we applied mobility coefficients (Bartholomeu‟s coefficient, 1973; Yasuda, 1964; Matras 1960). We 

then carried out a mathematical analysis (Aparicio, 1984e, 1984f, 1985). Our findings –beyond the 

methodological problems detected which would progressively lead us to systemic models– brought to light a very 

marked educational and socio-professional mobility, which at the same time had an impact on the psychosocial 

level (Ellis, 1952; Germani 1965; Heintz, 1965, 1970; McClelland, 1961; Aparicio, 2001). 
 

The second instance (1995 and beyond), more focused on the impact of psychosocial factors and not just sociological 

factors, addressed –without leaving aside Intergenerational Mobility– Professional or Career Mobility. Professional 

pathways become the focus of the study. This variable had been cast aside in research practice for various reasons, 

among them the growing importance of the issue of workplace insertion with the new demands of the working world, 

in addition to other problems, including company delocalization and growing competition within the context of 

globalization. This impacted and fractured the actors‟ identity (Dubar, 1991, 1992, 2000). (A synthesis of empirical 

research in four countries, starting in the 1990s particularly, in E. Chávez Molina (comp.) (2013).   
 

In light of the statistics, we can state that the country moved from very high levels of social and educational 

mobility –one of the highest levels in the world, relatively– to a process of sclerosis (Panettieri, 1966). That is, the 

rapid mobility observed (Bertaux, 1977, 1985a, 1985 b) –intergenerational, educational, social and economic– 

followed a process of stagnation. The 1990s were, for many, the “lost decade,” while the 2000s set the country on 

a course of falling employment, the largest in its history. Our research found 20% of graduates to be unemployed 

(Aparicio, 2003). Unemployment, and particularly structural unemployment, reached a ceiling difficult to imagine 

(Aparicio, 2000). University programs of study were threatened by the socio-political and economic situation and, 

with it, possibilities for employment mobility (We refer here to publications of this second instance, more focused 

on the biographical/professional pathways –observed mobility– in each of the populations studied: Aparicio, 

1995, 1996ª; 1996 b, 1997, 2001ª. 2001 b, 2001c, 2002, 2004ª, 2004b). 
 

Likewise, the idea that Intergenerational Mobility had stopped with the great influx of immigrants produced 

during the last century, one of the most marked influxes in the world, spread. In fact, the number of European 

immigrants decreased notably, though this was not the case with immigrants from neighboring countries. 
 

The idea that the University was an institution open to the elite, despite being free of charge and –in most cases 

and during most political terms– with unlimited entrance also spread (Rajneri, 1990). Some make reference to the 

fact that unlimited entrance does not ensure that students from the lowest and mid-to-low social sectors will 

remain at University. Even when they manage to access the University, they may not remain due to schedules 

which are incompatible with work schedules or due to the fact that working becomes impossible with the practical 

demands of their program of study, or even still due difficulties related to transportation and associated costs, 

among many other factors. There were many arguments in favor of a University of the elite and not of the masses; 

as was the tendency in many countries.  
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Particularly, we highlight here the theories related to reproduction which took hold in the 1970s and beyond 

(Bisseret, 1968; Passeron, 1989; Giroux, 1983); theories that also found a place in Latin America and, 

particularly, in certain academic circles (the National University of Buenos Aires, UBA; the Latin American 

College of Social Sciences, FLACSO; the Gino Germani Institute), where there is a great concentration of 

researchers and students (the UBA currently has over 350,000 students in a country of 40 million inhabitants). 
 

Other theories, on the other hand, continued to make reference to statistics that bring to light the fact that 

Argentine universities still remain open to the lowest social sectors. In fact, the Rector of the University of 

Buenos Aires, Dr. Barbieri, stated in July 2017 on Radio Mitre that “According to data from the University of 

Buenos Aires, half of its students are the first in their families to go to university” (…) “The job of the university 

is to reach all sectors. There are more and more students attempting to reach the university level of education.” 
 

In other words, their parents or grandparents did not reach the university level. This fact confirms our findings 

with PhDs. 
 

This does not mean that the change in the global situation which had taken place before the last few decades has 

not had an impact on individuals and their psychology: phenomena such as status inconsistency (Jackson & 

Curtis, 1972; Jackson, 1962; Jackson & Burke, 1965; Segal, 1967) and anomy (a perception of being far from the 

possibility of reaching one‟s goals due to a lack of institutionalized means, an increase in fatalism and in the 

meaning of effort in light of diploma devaluation) (Aparicio, 1984d, 1985c, 1996a, 1996b, 1997, 2014). Authors 

such Hollinshead, Ellis & Kirbb, 1954; Jackson, 1962; and Benoit-Smullyan, 1969as had already made reference to 

these facts in other social frameworks; in Argentina, the contributions of Heintz (1965) and Germani (1955, 1963, 

1965, 1972) were fundamental. The situation also had an impact on the University as an institution: in light of the 

socio-economic and labor market difficulties, where it became increasingly difficult to find a job, individuals who 

entered university begin to use other strategies in order not to abandon the academic system nor the workplace. 

This translates into delaying studies (we have found individuals who remained at university for 23 years before 

graduating) (Aparicio, 2009 a and b, Establet, 1987). These students, in contexts of conflict, seek so-called 

“deferred gratification” [Deferred gratificationpattern], postponing their degree in a market that does not offer 

many opportunities for workplace insertion and in light of diploma devaluation (Schneider & Lysgaard, 1953; 

Levy-Garboua, 1976). 
 

General Objectives 
 

1 Comprehend the level of intergenerational educational mobility for PhDs from social science and humanities programs, 

within a framework in which it is frequently maintained that Argentine universities are for the elite.  
 

2 Comprehend said levels of intergenerational educational mobility by program of study, that is, contextualizing them. This 

allows for identifying “institutional and personal identity/identities”. 
 

3 Clarify, on the basis of empirical studies, the issue of a predominance of a university of the masses or of the 

elite, many times confused by ideologies or belief systems present at certain moments in society and in different 

contexts.  
 

Hypothesis 
 

Diploma saturation at the doctoral level in countries that were once the birthplace of this academic degree results 

in decreasing processes of intergenerational educational mobility.  
 

2. Methodology 
 

2.1. Population 
 

We worked with PhD students and PhDs in the social sciences and humanities in Argentina (UNCuyo, PhDs in 

Education and Social Sciences) and France (one university located in Paris and one located in the provinces). We 

took as our sample students who had entered starting in 2005 and later. In this paper, we refer to results found in 

our Argentine context, with only mentions made to similarities found respect to studies carried out in France. 
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2.2. Techniques 
 

Among the quantitative techniques used was a semi-structured interview of PhD students and PhDs (2005-2014). 

Among the qualitative techniques utilized were a semi-direct interview, word association (Doise, Clemente & 

Lorenzi-Cioldi, 1992; Wagner & Hayes, 2005; Wagner, Valencia y Elejabarrieta, 1996) and hierarchical 

evocation. In this paper, we will focus on the descriptive-quantitative segment. 
 

3. Results  
 

1. We were able to access our object of analysis in the various institutions, finding strong similarities between 

them (the percentages of mobility of grandparents to PhDs and of parents to PhDs in the Education PhD 

program in Argentina are very similar to those found in the French provincial University). 
 

2. The relevance of our findings also emerges because these comparative studies –though here we only address 

the Argentine case– have been carried out with PhDs enrolled in social science and humanities programs. 

These fields, as is well-known, are not associated with prestige, power or income (Aparicio & Cros, 2015). 

According to the international literature, individuals from unfavorable socio-cultural sectors frequently study 

in these fields and, in particular, Education and Social Science or Social Work, not by choice but through self-

selection or processes of institutional selection. Despite the difficulties that present obstacles to completing the 

PhD, these students enroll and graduate. Faced with this fact and with the widespread idea of a stagnation in 

mobility, one question stands out in the Argentine case: Does there exist among these sectors the “My son, the 

doctor” principle rooted in the cultural ethos; a principle which reflects the aspiration of immigrants to see 

their descendants reach high levels of education? (Mc Clelland, 1961; Levy-Leboyer, 1971). 
 

3. The following results were obtained for Argentina (National University of Cuyo); we will briefly highlight 

those results obtained at the French provincial University.  
 

In Cuyo, for PhDs in Education, there are students whose parents have no formal education (4.7%), while 32.6% 

have parents who finished primary education, 18.6% secondary education and 44% university education. That is 

to say, almost 50% of students do not have parents who reached the university level. The figures found at the PhD 

level –the highest educational level in Argentina– are very similar to those found at the University of Buenos 

Aires (UBA) among undergraduate students, in line with the Rector‟s recent comments. 
 

Also in Cuyo, but for PhDs in Social Sciences, there are no students with parents with no formal education and 

there is a lower percentage of students who have parents with only a primary level of education, as compared with 

the Education PhDs. Here, the majority of parents (42.9%) completed secondary education, while 28.6% reached 

the university level. 
 

At the French provincial University, whose identity we protect, we recorded the following percentages by level:  
 

There are no parents with no formal education, while 37.5% completed primary education and another 37.5% 

completed secondary education. 75% of the students‟ parents can be found within this range. Only 25% of parents 

had reached the university level. 
 

4) Discussion and Conclusions 
 

4.1. The results invite us to analyze what happens in the case of educational mobility for PhDs in the exact and 

natural sciences, fields more associated with models of “investment” and which are, according to the literature, 

chosen by individuals from higher social sectors, with fewer financial difficulties and a family history in the same 

program of study (which facilitates subsequent enrollment) (see Becker, 1964). Moreover, these individuals 

would have better previous academic files and a less fatalist outlook on the future. They would also more 

positively view their own abilities/competencies and would have a stronger personal identity (Dubar, 1985; 1992; 

2000 a, b). 
 

4.2. The findings do not cease to amaze us, in the face of that which is frequently maintained in the media and 

even in the scientific literature: educational mobility exits and is even more marked in France (we repeat that only 

25% of the parents of PhDs had reached university).  
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Though it is true that in France it is not the universities that attract the economically privileged public, as within 

their system there exist the Hautes Écoles, we consider it interesting to contribute data on so-called “promotion” 

in a country where stratification has always been marked and where theories of reproduction have emerged, 

theories according to which origins mark social and educational destiny, and in which schools are the greatest 

filter preventing socially disfavored individuals from reaching University. 

 

References 
 

Founding fathers are cited. 

 

Aparicio, M. (1981), Subdesarrollo: situación y perspectiva desde una teoría psicosocial. Sociológica, 6/7, 3 – 47.  

Aparicio, M. (1984a), La sociología de las desigualdades hoy. Dos explicaciones para la relación desigualdad 

social/desigualdad escolar. Cuadernos del CIC, Centro de Investigaciones Cuyo. Nota.  

Aparicio, M. (1984b), Educación, Ocupación y Desarrollo. Puesta a prueba de una hipótesis a través de una 

encuesta, Cuadernos del CIC, 12,103 – 166.  

Aparicio, M. (1984c), Cambios asincrónicos en la Argentina vistos a través de la movilidad y la participación. 

Cuadernos del  CIC, 6, 65– 102.  

Aparicio, M. (1984d), Cambio y conflicto a través de los perfiles de inconsistencia de status. Asimismo, 

Desequilibrio de status, anomia y marginalidad. Actas del Primer Congreso de Psicología Social, 78– 92. 

Buenos Aires;Universidad de Belgrano. 

Aparicio, M. (1984e), Una mirada crítico-retrospectiva al problema de la medida de la movilidad social. CIC. 1-

18. Actas del Segundo Congreso Argentino de Enseñanza y Aplicación de la Metodología de 

Investigación en Ciencias Humanas y Segundo Congreso Argentino de Enseñanza y Aplicación de la 

Metodología de la Investigación  

Aparicio, M. (1984f), Problemas metodológicos en la medida de la movilidad social.  Mendoza, PRED (Programa 

Educación y Desarrollo). Actas VIII Jornadas de Investigaciones, 24– 31, Consejo de Investigaciones. 

Universidad Nacional de Cuyo.  

Aparicio, M. (1985a), ¿Herencia cultural o herencia social? Cuadernos del CIC, 13, n° special, 39– 76.  

Aparicio, M. (1985b), Movilidad estructural y movilidad neta a partir de una configuración de movilidad ob-

servada. Actas de IX Jornadas de Investigaciones. Consejo de Investigaciones. Universidad Nacional de 

Cuyo, 41– 48.  

Aparicio, M. (1985c),Conformismo anómico y conducta desviada como un problema de personalidad, cultura y 

sociedad. Actas de IX Jornadas de Investigaciones, 97– 114. Consejo de Investigaciones. Universidad 

Nacional de Cuyo.  

Aparicio, M. (1987),Un análisis de los supuestos teóricos de la movilidad social. PRED, publicación especial, 55 

p. 

Aparicio, M. (1988), Algunas consideraciones sobre la relación Educación/Ocupación desde la perspectiva de la 

movilidad socio-profesional. Actas del II Seminario Argentino de Orientación Vocacional/Ocupacional 

“Hacia una Argentina con identidad”. Universidad Nacional de  Cuyo, 169 – 186.  

Aparicio, M. (1990a), La escuela y la génesis de las desigualdades sociales. Revista de Ciencias de la Educación 

y Formación Docente, 1, 53– 78.  

Aparicio, M. (1990b), Hacia un análisis crítico de la teoría de la subcultura de clases desde la perspectiva de la 

movilidad social. Investigaciones en Sociología,  85– 146. 

Aparicio, M. (1992/1993), La devaluación de los diplomas y algunos de sus efectos sociales. Investigaciones en 

Sociología, 22-23, 33– 68. 

Aparicio, M. (1992),¿Universidad de masas? Un estudio en cifras para las dos últimas décadas en la Argentina. 

Serie Investigaciones, n° especial. Mendoza: Ed. Pontificia Universidad Católica Argentina, 1– 96. 

Aparicio, M. (1993), Hacia un balance crítico de algunas teorías sobre la escolarización. Revista Educación-Cuyo, 

3, 197– 276. 

Aparicio, M. (1995), Inserción laboral de graduados universitarios. Un estudio en relación con variables estructurales, 

socio-culturales y de personalidad en la última década. Investigaciones en Sociología, 1– 28.  



ISSN 2220-8488 (Print), 2221-0989 (Online)            ©Center for Promoting Ideas, USA             www.ijhssnet.com 

 

63 

Aparicio, M. (1996a), Implicancias psicológicas en las respuestas juveniles ante diferentes perfiles de status. 

Boletín Argentino de Psicología - BAP. Publicación de la Asociación Argentina de Investigaciones 

Psicológicas, 51– 55.  

Aparicio, M. (1996b), Conflicto cultural y búsqueda e identidad. Un estudio empírico. Sociologica,Revista 

Argentina de Ciencias Sociales, Buenos Aires, 11/12,  1996, 225– 305.  

Aparicio, M. (1997), La mujer  universitaria en el mercado de empleo: situación y desafíos para la década de los 

noventa en un marco de igualdad de oportunidades. Revista Educación-Cuyo, 6, 63– 104.  

Aparicio, M. (2000), Le chômage structurel. Réponses psychosociales d‟après deux „patterns‟ d‟inconsistance de 

statut. In B. Gangloff, Satisfactions et souffrances dans le travail, Paris, L‟Harmattan, 7– 15. 

Aparicio M. (2001a), Identidad y “sindrome de realización”, La Psicología Social en México, vol 7, 771 – 776.  

Aparicio, M. (2001b), Commentaire à l‟article Le chômage structural. Réponses psychosociales d‟après deux 

„patterns‟ d‟inconsistance de statut. Travail et Emploi, 87, juillet.  

Aparicio, M. (2003),Calidad y Universidad. Un estudio sobre graduados a la luz de un modelo multidimensional 

(1985-2002).UTN.  Mendoza: ZETA, 186 pp.   

Aparicio, M. (2004a), Réussite, exclusion et logiques associées dans le système productif anticipé par le système 

éducatif. Une analyse à partir du modèle consommation-investissement. In A. Lancry & C. Lemoine, La 

personne et ses rapports au travail. Paris: L‟Harmattan, 59– 63.  

Aparicio, M. (2004b), La psychologie de sous-emploi structurel. Une étude dans des organisations à la lumière de 

modèles attributionnels. In: A. Lancry & C. Lemoine, La personne et ses rapports au travail. Paris: 

L‟Harmattan, 49-68. Aparicio, M. (2005). « Les facteurs psychosociaux en relation avec la réussite 

universitaire et professionnelle ». 2a Doctoral Thesis. Mention: Très honorable avec félicitations du jury 

(800 p., 2 Vol.). Published as is (without modifications). Doctorat en Sciences de l‟éducation. Université 

René Descartes. Paris V. Sorbonne, France. 

Aparicio, M. (2007a),Les facteurs  psychosociaux à la base de la réussite universitaire et professionnelle : 

aspects psychologiques et organisationnels. Habilitation à diriger des recherches, champ Psychologie. 

Post-Doctoral Level. Université de Lille3, France.  

Aparicio, M. (2007b),Mobilité et réussite universitaires et professionnelles. Du niveau macro au niveau micro.  

Habilitation à diriger des recherches, Field: Education Science. Post-Doctoral Level. Université París X, 

Nanterre, France.  

Aparicio, M. (2008ª), Trayectorias universitarias. Un análisis a la luz de metodologías cuantitativas. Institutional 

Project. Universidad Nacional de Cuyo, restricted version. Vol. I. Mendoza: ZETA, 294 p.   

Aparicio, M.  (2008b),Trayectorias universitarias: Un análisis a la luz de metodologías cualitativas Institutional 

Project. Universidad Nacional de Cuyo, restricted version. Vol. II. Mendoza: ZETA, 438 p.  

Aparicio, M. (2008),Causas de la Deserción en Universidades Nacionales. San Juan: Ed. UNSJ.  

Aparicio, M. (2009ª), La demora en los estudios universitarios. Causas desde una perspectiva cuantitativa. 

Mendoza: EDIUNC.  

Aparicio, M. (2009b), La demora en los estudios universitarios. Causas desde una perspectiva cualitativa. 

Mendoza: EDIUNC.   

Aparicio, M. (2014), Postgraduate Level and its Impact on Academic Studies and Professional Careers, Social and 

Job Mobility and Identity. A Study about PhD Graduates and PhD Students at UNCuyo, in the Light of a 

sui generis Paradigm. Journal of Educational and Social Research, 4, 2, 474– 477.  

Aparicio, M. (2015a), Towards a sui generis Systemic Theory: The Three-Dimensional Spiral of Sense. A Study 

in Argentina Applied to Identity and Professionalization (Article 1). Asian Academic Research Journal of 

Social Sciences & Humanities (AARJSH), vol 2, issue 7 (December 2015), 246– 282.  

Aparicio, M. (2015b), The Theory of the Three-Dimensional Spiral of Sense: An Application with special 

Reference to Identity and Professionalization in other Disciplinary Areas (Article 2) Asian Academic 

Research Journal of Social Sciences & Humanities (AARJSH), vol 2, issue 7 (December 2015), 194– 

245.   

Aparicio, M. (2015 c), Mohamed Cherkaoui: His Thoughts and His Impact and Validity in Argentina In: 

GEMASS & G. Manzo (Ed.), Paradoxes, Mechanisms, Consequences: Essay in honor of Mohamed 

Cherkaoui. University of Oxford: Bardell Press (Volume II : Social Mechanisms, 7– 20).    

Aparicio, M. & Cros, F. (2015d), Trajectoires et identités. Un avenir incertain pour les docteurs? Paris: 

L‟Harmattan. Collection Éducation et Sociétés.  



International Journal of Humanities and Social Science                                   Volume 7 • Number 8 • August 2017 

 

64 

Barbieri, A. (2017), La mitad de los alumnos de la UBA son de primera generación de universitarios. 

https://radiomitre.cienradios.com/la-mitad-de-los-alumnos-de-la-uba-son-primera-generacion-de-

universitarios/Consultado 29julio2017 

Bartolomew, D.J. (1973),Stochastic Models for Social Processes. 2nd Edition, John Wiley & Sons, 57– 94.  

Becker G. (1983),El Capital Humano. Madrid: Alianza [1a. ed., 1964].  

Benoit-Smullyan, J. (1969), Status, Status Types and Status Interrelation-ships, Amer. Sociol. Rev., 9, 151– 161. 

Bertaux, D. (1977),Destins personnels et structure de clase. Pour une critique de l’anthroponomie politique. 

Paris: PUF.  

Bertaux, D. (1985),La mobilité sociale. Paris: Hatier.  

Bisseret, N. (1968), La naissance et le diplôme. Les processus de sélection au début des études universitaires. R. 

Française de Sociol., 9, n° spécial, 185– 207.  

Boudon R. (1973), L’inégalité des chances. La mobilité sociale dans les sociétés industrielles, Paris, PUF. 

Traduction by Miriam Aparicio, 1983, Barcelona: LAIA.  

Boudon, R. (2001), Les causes de l‟inégalité des chances scolaires. In: R. Boudon, N. Bulle && M. Cherkaoui, 

Ecole et société. Les paradoxes de la démocratie. Paris: PUF. 

Chávez Molina. E. (comp) (2013), Desigualdad y movilidad social en el mundo contemporáneo. Aportes 

empíricos y conceptuales: Argentina, China, España, Francia. Buenos Aires: Imago Mundi.  

Doise, W., Clemente, A. & Lorenzi-Cioldi  (1992),Représentations sociales et analyses de données. Grenoble: 

Presses Universitaires de Grenoble.  

Dubar, C. (1991),La socialisation. Construction des identités sociales et professionnelles. Paris: Colin. 

Dubar, C. (1992),Cheminements professionnels et mobilités sociales. Paris: La Documentation française. 

Dubar, C. (2000), La crise des identités. Paris: PUF.  

Ellis C. (1952), Social Psychological Correlates of Upward Social Mobility among Unmarried Career Women, 

American Sociological Review, 17, 558–  563.  

Establet, R. (1987), L'école est-eIle rentable? Paris: PUF.   

Germani, G. (1965), Les effets de la mobilité sociale sur la société, Sociologie du Travail, 4, 383-415.  

Germani G. (1963), Los procesos de movilización e integración y el cambio social, Desarrollo Económico, 3, 

403–  421.   

Germani G. (1972), La estratificación social y su evolución histórica en Argentina. Argentina Conflictiva, 

estudios sobre problemas sociales argentinos, 87–  113.  

Germani G. (1955),Estructura social de la Argentina. Buenos Aires: Raigal.  

Gaujelac, V. (1987), La névrose de classe. Trajectoire sociale et conflits d’identité.Paris: Hommes et Groupes.  

Giroux H. (1983), Teorías de la reproducción y la existencia en la nueva sociología de la educación: un análisis 

crítico. Harvard Education Review, 3, 61– 108. Traducción de Graciela Morzade.  

Goux, D. (1997),Mobilité sociale, la part de l’hérédité et de la formation. Paris: INSEE.  

Heintz P. (1970), Hacia un paradigma sociológico del desarrollo con especial referencia a América 

Latina.Buenos Aires: Instituto. 

Hollinshead, A.; Ellis, R. & Kirbb, E. (1954), Social Mobility and Mental Illness, Amer. Sociol. Rev., 19, 577– 

584.  

Jackson, E. (1962), Status Consistency and Symptoms of Stress. Amer. Sociol. Rev., 27, August, 469– 480.   

Jackson E. F. & Burke P. J. (1965), Status  Consistency and Syntoms of Stress: Additive and Interaction Effets, 

Amer. Sociol. Review, 30, 556–  564.  

Jackson, E. & Curtis, R. (1972), Effects of Vertical Mobility and Status Inconsistency: A Body of Negative 

Evidence, Amer. Sociol. Review, 37, 701– 713.  

Jencks C. S. & Brown M. (1975), The Effects of Desagregation on Student Achievement: Some New Evidence 

from the Equality Educational Opportunity Survey: Sociology of Education, 48, 126– 140.  

Keller S. & Zavalloni M. (1964), Ambition and Social class: A Respecification, Social Forces, 43, 58–  70. 

Krauss I. (1964), Sources of Educational Aspirations among Working-class Youth: American Sociological 

Review, 29, 867–  879.  

Lensky, G. (1954), Status Crystallization: a Non-vertical Dimension of Social Status, Amer. Sociol. Rev., 4, 

August, 405 – 413.  

Levy-Garboua, L. (1976), Les demandes de l’étudiant ou les contradictions de l'université de masse,R. Française 

de Sociol., 17, 1, 53 – 80.  

https://radiomitre.cienradios.com/la-mitad-de-los-alumnos-de-la-uba-son-primera-generacion-de-universitarios/Consultado%2029julio2017
https://radiomitre.cienradios.com/la-mitad-de-los-alumnos-de-la-uba-son-primera-generacion-de-universitarios/Consultado%2029julio2017


ISSN 2220-8488 (Print), 2221-0989 (Online)            ©Center for Promoting Ideas, USA             www.ijhssnet.com 

 

65 

Levy-Leboyer, C. (1971),L’ambition professionnelle et la mobilité sociale. Paris: PUF.  

McClelland, D. (1961),The Achieving Society, Princeton, Van Nostrand Company, Inc.  

Mir, A. (1972), Orígenes socioeconómicos, status de la escuela y aspiraciones y expectativas educativas y 

ocupacionales de estudiantes de secundaria, Revista Mexicana de Sociología, 2, 169– 190.  

Panettieri, J. (1966), Los trabajadores en tiempos de la inmigración masiva en la Argentina 1870- 1910: 

Universidad de La Plata. Doctoral Thesis.  

Passeron J-C. (1989), Biographies, flux, itinéraires, trajectories, Revue Française de Sociologie, 31, 3– 22.  

Rajneri, J. (1990), Qué hacer con las universidades. Historia de matrículas e ingresos irrestrictos. Diario La 

Nación.  

Schneider, L. &  Lysgaard S. (1953), The Deferred Gratification Pattern: A Preliminary Study, Amer. Sociol. 

Review, 18, 142 –  149.  

Segal, D. R. (1967), Status Inconsistency, Cross Pressures, and American Political Behavior, Amer. Sociol. 

Review, 37, 352 –  358. 

Silva, A.M. &Aparicio, M. (Eds.) (2015),International Handbook about Professional Identities.US: Academic 

and Scientific Publishing.   

Solari, A., Campiglio& N, Prates, S. (1967), Educación, ocupación y desarrollo, América Latina, 3, 43- 61. 

Yasuda S. (1964),A Methodological Inquiry into Social Mobility, Amer. Sociol. Rev.29, 16– 23.  

Wagner, W. & Hayes, N. (2005),Everyday Discurse and Common Sense. The Theory of Social Representations. New 

York: Palgrave McMillan.  

Wagner, W., Valencia, J. & Elejebarrierta, F. (1996), Relevance, Discurse and the “Hot” Stable core of Social 

Representations. A Structural Analysis of Word Associations. British Journal of Social Psychology, 35, 331– 

354.  

  



International Journal of Humanities and Social Science                                   Volume 7 • Number 8 • August 2017 

 

66 

Highest educational level reached by parents 

 

Table 1: Degree Program versus Highest Educational Level Reached by Parents(UNCuyo, Argentina) (q11) 

 

 

Degree Program 

UNCuyo -  

Education 
UNCuyo –Social 

Sciences 

Highest educational level 

reached by parents 
None Effective 2 0 

% in the 

program 
4.7% 0.0% 

Primary Effective 14 2 

% in the 

program 
32.6% 28.6% 

Secondary Effective 8 3 

% in the 

program 
18.6% 42.9% 

University Effective 19 2 

% in the 

program 
44.2% 28.6% 

Total Effective 43 7 

% in the 

program 
100.0% 100.0% 

 

Table 2: Degree Program versus Highest Educational Level Reached by Parents (French University) (q11) 

 

 

Degree Program 

Education Sciences 

Highest educational level 

reached by parents 
None Effective 0 

% in the 

program 
0.0% 

Primary Effective 9 

% in the 

program 
37.5% 

Secondary Effective 9 

% in the 

program 
37.5% 

University Effective 6 

% in the 

program 
25.0% 

Total Effective 24 

% in the 

program 
100.0% 

 

 

 


